conducted a study to verify the professional competencies needed by teachers of vocational agriculture in Missouri as perceived by secondary school administration and to compare those perceptions with those of (agricultural education). Considerable differences were found between groups surveyed with respect to perceptions of competencies needed by teachers of vocational agriculture.
Much attention has also been given to the identification of educational competencies needed by vocational agriculture teachers and competencies that need to be taught in the classroom. (Gamer, 1974; McGhee, 1967; and Moore and Bender, 1975) . These studies also result from general perceptions often from within the profession itself or from various focused clientele groups.
The 1988 report Understanding Agriculture, & Directions for Education, from the National Research Council. recommended that maior revisions be made in Agricultural Education programs with new curriculum components to more adequately prepare persons for jobs in natural resources, agribusiness, marketing, management, and national and international economics. Spotanski and Foster (1989) found that customer relation skills and communication skills were the most required skill categories identified by Nebraska agribusiness managers. Cooper (1985) reported a need for continuous revision of competencies needed for agribusiness employment. Hanson, Holmes and Jimmerson (1989) , in a study of competency needs of agricultural workers in central Washington, found that general math, and oral and written communication were the most highly rated non-technical competencies needed by managers, sales, and office personnel.
In spite of a comprehensive review of the related literature, few studies were found which attempted to assess the perceptions of local agribusiness leaders with respect to Agricultural Education in a specific state. This lack of information with respect to the perception of agricultural leaders became the main focus of this study.
1.
Determine perceptions of the skills, attitudes and knowledge that should be taught in Nebraska's elementary and secondary schools to prepare students for their future in agriculture.
2. Determine perceptions of funding levels for agricultural education in Nebraska.
3. Determine perceptions of the need for a name change for vocational agriculture in Nebraska's secondary schools.
4.
Determine perceptions of where various agricultural knowledge, skills, and attitudes should be taught at the elementary, junior high, and high school levels.
5.
Determine perceptions with respect to the effectiveness of leadership from the teacher education program in agriculture at the University of Nebraska-Lincoln and the Agriculture Division of The Nebraska Department of Education.
Procedures
To accomplish the objectives of this study, a two-stage design was employed in a cooperative research effort between representatives in the Agricultural Education Department at the University of Nebraska-Lincoln and SRI/Gallup, a national marketing organization based in Lincoln, Nebraska.
The first design was a Delphi procedure and the second was a telephone survey. The Delphi procedure followed was modified from standard Delphi procedures.
Stepl: A sample of SO agribusiness and agricultural education leaders in Nebraska were selected by a jury from the Agricultural Education Department at the University of Nebraska-Lincoln and the Agricultural Education Section of the Nebraska Department of Education. The jury identified leaders who were informed and concerned about agricultural education in Nebraska. These SO leaders were sent seven open-ended questions; the questions asked respondents to list the skills, attitudes and knowledge they felt Nebraska elementary and secondary schools should be teaching students to prepare them for the future in agriculture.
The seven questions were:
To directly enter the agribusiness job market following high school graduation:
1. What essential knowledge must a young person possess?
2. What basic attitudes must they hold?
3. What critical skills must they possess to enter the work force?
For the student that graduates from high school and enters a post secondary agriculture based program:
4.
What essential knowledge must they possess?
5.
What basic attitudes must they hold?
6. What critical skills must they possess?
7.
What general knowledge of agriculture should all informed consumers have so they can better understand the role of agriculture in contemporary society?
This mailing, supported by telephone follow-up calls, had a 76 percent return rate.
Responses to the open-ended questions were summarized. Thirty-eight essential knowledges, twenty-seven basic attitudes, and thirty-four critical skills were listed for persons who were preparing to enter the production agriculture or agribusiness job market directly following high school graduation. Thirtysix essential knowledges, twenty-two basic attitudes, and thirty-five critical skills were listed for persons who graduate from high school and plan to enter a university or post-secondary agriculture program.
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StepZ: A questionnaire that included the knowledges, attitudes, and critical college/job entry skills recommended for each of the seven questions in Step 1 was prepared. This questionnaire was forwarded to the original 50 respondents. For this step, each respondent marked the fii most important knowledges, attitudes, and critical skills of those listed. This mailing, supported by telephone follow-up calls, had an 80 percent return rate. Responses to this questionnaire were tallied and the most frequently cited suggestions/recommendations were included in the telephone instrument.
Telephone Survey: The telephone survey instrument included the 24 highest priority knowledge, skill and attitude recommendations as identified in
Step 2 of the Delphi procedure. In addition, other pertinent questions were asked to fulfill the overall goals and objectives of the study. Two trained telephone interviewers from SRI-Gallup Research used a read-verbatim telephone procedure to collect data.
Results of the second step of the Delphi procedure were summarized. Based on the results of the second step of the Delphi procedure, twenty-four skills, attitudes and knowledges were ranked as important, and were included in the telephone survey of the 264 Agribusiness leaders and educators.
The telephone survey sample included 264 respondents. One sample sub-group was 131 or 51 percent educators. The second sample sub-group was 130 or 49 percent agribusiness leaders and related leaders. Educators were randomly selected from twelve different K-12 school districts and state educational organizations. The educators were proportionally distributed by membership in twelve statewide organizations and constituted a 10 percent sample. Business leaders were randomly selected from 25 different statewide organizations. The business sample was also proportionally distributed by membership in the most prominent statewide organizations and also was a 10 percent sample.
Data Analysis: Results of the study were summarized using percent or mean values. Results for the educator and business samples were systematically compared using appropriate inferential statistical techniques. In all statistical comparisons, statistical significance was defined as the . OS level of probability.
FlandRcsuIts
Eight of the twenty-four skills, attitudes and knowledge items were Skills, Attitudes and Knowledge: deemed critical for entry into the work force or for college for secondary school graduates. Results of responses were averaged using a relative importance scale: 1.0 -2.25 = important; 2.26 -3.24 = very important; 3.25 -4.0 = critical. The eight skills by sample group are shown in Figure 1 . Journal of Agricultural Education Percentions f Funding Levels in Nebraska: No line-item funding to support vocational education in agriculture was presezhy -funding to schools. Study respondents were asked if they would support a change in how money is allocated for vocational education in agriculture. Educators and agribusiness leaders believed secondary agricultural education programs were funded appropriately at the local level, but not funded appropriately by the state. A majority, fifty-nine percent, of both educators and agribusiness leaders would support a change in how money is allocated to vocational education in agriculture.
PERCEIVED AS CRITICAL BY EDUCATORS
The most commonly cited recommendation was the need for more funding, specifically line-item funding in the state budget for vocational education in agriculture.
